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PREFACE'

In' late November, 1972, the School of Education Policy Council approved
the appointment of a three-member committee, which was termed. the Five' Year
Planning Committee, Our appointment: was prorpted. by Chancellor Carter's
request for a statement from the faculty regarding its:views about the
future of the School of Education for the five«yaar period immediately ‘ahead.

In December we drafted a "broad-brush" statement to meet d December 15
submission deadline. Regrettably,: there waa no- time £o- aubjeet the statement
to faculty perusal and criticiam prior to ita submission.

Throughout January and February we’ uaed our - December atatement as a
device for aolicitlng faculty opinion.~ During ‘this” two«month period we
held five, open faculty hearings, interviewed each divisional director and

‘ 2

met with their advisory committeea, conducted approximately 30 interviews

b ‘.r' P Ty

with individual faculty membera and administratora, and presented our esrly
findinga to the Policy COnncil. : e e e “f N

On the basis or the reactions we received to our December statement,
we elected to prepare an. entirely new document, one that seemed better
designed to capture the spirit of the School of" Education than our: earlier
statement had done. In our opinion, the present report is much super ior
to the one submitted in December primarily because it reflects much better =

than before the views of our colleagues.

Nevertheless, this report must be treated as a "preliminary report"

because we have not had an opportunity to circulate the present draft to

the faculty and to secure its reactions. This will be done in March and

ii




-April. For the present, however, the report must be treated as a Committee

report,

P B

We would like to express our gratitude to the large number of faculty
members who have been 1nterested 1n this report and who shareohtneir views
fullyo We have used their 1deas without indiviaual acknowledgment as we |
: attempted to prepare a document that was broadly representative of currentb
faculty opinion, | |

| Five Year Planning Committee“
Howard D. Mehlinger

Marianne H,- Mitchell 7
Robert H, Shaffer
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oy I o ! IN'TRODUCT ION

The main problem with cliches is that they are 80 trite. It is not

Y (S

that the ideas contained by cliches have proved weak, it 18 that 1ntelligent

~

people grow weary of hearing them expressed. An intellectual earns respect
by voicing new 1deas, not by exclaiming the commonplace. For him a cliche,
like poor grammar, is the trademark of a low-voltage thinker.

But aversion to cliches can have negative consequences for a univer-
‘gity. Take the concept f ”social change" for instance. No one is likely
to heap praise upon .a profeasor who announces that Americans are living in
an era of rapid social change, that the pace of change itself seems to be
incressing, and that many people have trouble coping with rapid social.
change. Few would argue with the statement. Nor would most oppose the
notion that rapid social change holds consequences for the role of state
universities in society. Yet, few departments, divisions or schoels within
Indiana University seem to have considered fully what thz phenomenon of
rapid social change means for their traditional missjons., Why this is so
is not entirely clear. Perhaps one reason is that it is difficult to
maintain intellectual interest in a phenomenon so commonplace that it
appears daily in the newspapers,

Nevertheless, while individuals acguire credit by giving expression

to "new" ideas, some of which prove to be useless while others are worthy,

_institutions must be built upon more reliable_foundations..__Administrators . __ .

cannot afford to worry long about whether an idea is trite; rather, they
must be certain that existing programs and recommendations for new programs

rest upon substantial and relatively enduring judgments about social reality.
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The fact that we are living in.the midst of rapid social change cannot
be 1gnored. . indeed, it-is the .fundamental condition.to be addressed in planning
for the future of Indiana University. .Aud.if rapid, social change holds - -
significance for the University as a whole, it is-no less important for one .
of the. University's largest.-divisions == the School of Education.. Few segments
of American sogiety have been affected more by social change than: the -schools,
Each day, newspapers and journgls.report.events that are:indicators of conflict
and change in formal education. Probably more books have been published about:

schools, their problems,: their need to, chauge., etc,, during. the. past ten years:

than duriug aqy,grevioug.deca_de_., .Moreover, the readers of these. books.are.no .

longer.limited to professional educators, .Some books,  such as Death ‘at_am - -
Early Age (Kozol), Crisis in the Classroom (Silberman) and Deschooling Society -
(Iliich) have. a,ppeq.re‘d:ou lists of nationally best-selling:books..:-.

In often ad.hoc, largely .piece~mesgl, and essentially- unsystematic ‘ways; ‘-
various ing}iv.iduelq and sub-divisions within the School *of:Education-:.hame EETRINE
been grq_ppling'wit;h.-prqblems; of educational change .for .eome;s:l:ime..«;.Buf ‘untdl o
the preseat there has been no effort to make "problems. of. educational .chatige.'?--::"
the focus of the Schooi of Education. The fact that educationsl change has . .
become and will continue to be the overriding issue in education leads ug”"’
to conclude ‘.hat treating metters associaced wirh educational changa shoul‘d‘.

become the primary mission of the Indiana University School of Education. - s

T All of the~ School's various resources, acti\tities, and programs should be

linked to th,is overarching purpose. - L L :
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A focus -on. educational change can yield various benefits for the:

- School of Education;;-First'of‘all, it encourages a futurist oriéntation "

on the part of the faculty and establishes norms promoting self-renewul and
professionnl.growth; At lends assurance that the School of Educatior will

mobilize its resources effectively for what ‘is fundamentally important; 4t '

should stimulate greater coordinatiocn andﬂinteraCtiod’aﬁbhé-lﬁdividuﬁisL&nd* i

groups;.and it will generate: operational criteria for administrators to' ° o

empldy in detérmining which current activities can be éliminated, which'

should be supported, and which'new'activities mist be launched.: Finally, "

~ it:.identifies a mission for' the Séhool'bfﬁEdhcatibn‘tﬁatﬁiﬁ*beyoﬁd'tﬁéi”‘:

_a_format and styie that made greatest sense.to.us. . Nevertheless, in an

reach of other: teacher training institutions-within ‘the state and few within
the matfoms © . o .oooeoiino ool Tooa Tan s i

In the pages-that follow we-have identified four majoi furiétioms

performed by the School of Education.* . 'We shall providé ‘concrete:
illustrations of thése functions hndfihdicatéih6w=theée'fhdbtidné*ﬁérgé"
dynamically ‘in addressing problems of educational change. 'Becausé these

four- functions.have special meaning when perceived in terms of ‘the -

. '
' e o o e oo

*In organizing this document ve' have ‘departed ‘from the guidelines
contained in the memo dated February 2, 1973. We are fully aware of the
importance of .the questions contained in -the guidelines. Nevertheless,

we fourd the format imposed by the guidelines constraining. Throughout the

document we have tried to respond to the "spirit'" of the guidelines) using

appendix: to' the document we have responded as best we could, in outline
form, to the questions posed by the guidelines. Thus, we have tried to
present the School of Education in a manner we prefer,.while also making-
an effort to provide data in a form most useful to the Chancellor's Office.
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charaqteristigs of a professional school, it is necessary to indicate briefly
what some of these characteristics are and how they relate to the Indiana
University School of Education.

Ihe Role of a Professional School of Education, Unlike a liberal

arcs collgge, a professional school has a clearly dgfined constituency
that it must serve. Today, problems arising from the need for rapid
educational change trigger most of the demands generated by our clients.
Whe ther tﬁese clients are elementary school teachers who are demanding new
programs to enhance reading skills of Indiana youngé;ers,“whether:they are
principals and superintendents searching for_teachers and:support personnel
who possess unusual professional t#lents, whether it is'the Indiana State
Department of Public Imstruction or the U,S. Office of Education seeking.
advice on new programs fhey‘wish to begin, or Vhether it jis the ‘Minister of
Education in Chile seeking advice‘an& support for a program to advance

¢ literacy withinlhis nation, the Indiana Univgtsity School of Edqcation is :
being asked to help others ‘cope with the need to effect broad changes in-
educational programs.

Be;agse it 1s,a professional school possessing a faculty with'a wide

range of interests and talents, the Indiana University School of Education
is able to respond to issues relating to educational chenge better than -

most other institutions. Small liberal arts colleges can offer the courses

that are néceaéary to E;rtify teachers,'bﬁt;the& do not -employ ‘the t;;é of

faculty that can prepare teachers who display unique competencies. Many

institutions have individuals who conduct research on problems of education,
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but only a professional school with the .resources of Indiana University :can
link research to the development of sclutions to operating problems ia
education. And because it is a professional school that has & responsibility.
to service itg clients, .the Indiana University School of Education has a .-
capability to deal with important educational prohlems. that are of relatively

.1°“ concern taq 8,8mall'college that certifies only a few teachers annually. o
Moreover, a .professional .school based: in.a major university such as Indiana :
University can tap the resources available in other divisions of the univer-
sity in order to mount a powerful effort to effect e&ucdtion. I : S

The effort to effect change in education requires the capacity to --
work broadly, through training professional:personnel, research, development;
and service. . No one. function can be eliminated without: affecting the overall
mission of the School of Education. Al]l are significant:to the maintenance ,
of a strong program, - oy o R |
In 1973, it is necegsary to appriase the mission of :the School of: -

Education in the light..of anticipated limitations on the amount of ;ppropriated
funds available to the University. Even more than in the past, it is
imperative to.decide between what-is absolutely easential for the long«term
health of the .institution and-the fulfillment of its mission and what is -
expendable, -

We believe that a future stabilization or a decline in appropriated

funds should be met in ﬁwo ways: by;seeéiqg compensating funds from sources
outside of the Uniwérsity and/or by slowing down the pace -at which the.-

School of Education attempts to achieve specific goals while adhering to
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the overall mission. Harsh financial conditions should not be met by the
elimipation of one or more essentiall functions, Program decisions should
be on-the basis of the extent to which individual progrems contribute to
or fail'to contribute to the overall mission of the School of Education.

We have no:illusicns about the difficulties the University would face
during the years. immediately ahead shculd.severe limitations onsapprOpriatéd
funds continue, However, in the past, the School of Education has been able"
to capitaiize upon its national prominerce to attract outside sources of
funds, and we expect to be equally, if not more successful, in the future
in attracting support. Obviously, the ability to attract support stems from
the overall strength of the School of Education.  Any slippage of strength
would lead to a decline.in outside support and to an ever greater reliance -
upon appropriated revenues,

It makes no éense to separate '"hard" money fr0m1"soft"vmoney in -
projecting the future of a dynamic School of Education., ' Certain important

activities of the School of Zducation (e.g., preeservice«teachefledUcafion);
will continue to be supported primarily from appropriated funds, while
other activities (e.g., research and development) will continue to depend -~
in part upon sourées outside of the University aé these attract the interest
of foundations and government agencies., One type of activity c¢annot be.

deemed more important than the other; all are essential, What is required

is maximum possible support from appropriated sources coordinated with an -~
aggressive search for funds outside of: the University in order to maintain

an increasingly.effective and prestigious. School of Education.
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In order to,descriﬁe how the School of Education intends to take .
maximum advantage of available resources during the.years immediatély-ahead,
we have organized thes remainder of this paper around four primary functions -
of the School of Education, Within the space available we have indicated °

how each.of these functions contributes .to:the overall mission of the

School to deal with problems of educational change: While a mission ~ .= ."

focusing upon change :cbviously has implications for the structure.amd .~ -

organization of.the Schaol of Education-itself, tliese ‘questions cannot be ' =

treated he_re_,.a_l,though_ we have occasionally referred to specific ways in- @7 -

which the School has organized itself .in order to better accammodate.one of ' -

the functions or an aspect. of it. .For each function we: have cited specific;’

operational examples.-. Our examples only begin to:tap the rénge ‘of illustra- ©¥

tions that might have been cited. Other, equally important programs and:
activities are not mentioned because of lack of spaces: . i
The four -functions ares - .- .1 v e oL onn
1.+ Io prepare. professional personnel who are able to.stimulate, -
plan, mansce, and evaluate. educational change, - ...° 1 o

2, - To produce basic knowledge -about education necessary. &nd - oL E
sufficient to support educational change. -

3. Io develop products, prectices; and procedures ;almed- @t oLl T

promoting and facilitating cianze: in education: :

4,  To establish and majntain synergistic relationships between - -
' the School of Education-and:its clients that enable:all parties - "
to respond positively to the:need for educational change. -
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These four functions are inextricably linked to one anoti-er and
contribute individually and mutually to the effort of the School of

Education to treat issues relating to educational change. o
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II. FOUR MAJOR FUNCTIONS

1. To g;ggagé Professional Personnel Who Are Able to Stimulate, Plan,
Manage, and Evaluate Educational Change.

One of the principal ways Eﬂat‘aﬁSchbolef'E&uchtiaﬁ'ééﬁ ;eapénd-tb .
educational change is to train those professionals who mus 2cal with
educational change each day. A majority of these people are found in
achools and colleges, Others do not hold positions in formal educational
institutions but are found in government agencies, research institutes,
foundations, etc. that maintain a direct link with schools and their
prablems.

It would be difficult to identify a type of eduéational setting in
yhich the impact of the Indiana University Sch&ol of Educafion is missing.
If the School of Education is serious abéut focusing on educatioral change,
it must continue to prepare people for diverse careers in educatioﬁ. In
the pages that follew we shall examine programs for pre-service and in-
gervice education of elementary and secondary school teachers;- for pre=-
service and in-service preparation of school personnel other fban clagsroom
teachers, and for advanced graduate study in education.

Pre-Service Education of Elementary and Secondary School Teachers.

Throughout the late 1950's and early 1960's a national shortage of certified
school teachers led many institutions, including Indiana University, to
train as many teachers as possible; as efficiently as possible. At one time
the School of Education certified more than 2,000 teachers annually, the

largest program in the nation. Both the characteristics of the market and



" «10-

the need to utilize School of Education professors.in as economic ‘4 way
as possible contributed,t§ the preparation of teachers who were expected
to fit easily into nearly any kind of school. For example, a teacher seeking :
a position in a rural school received training identical to one who would
fiad enmloymenﬁ in an inner-city school. Very little special tailoring was:
possible for students who had special subject matter interests. Whatever
majors‘they might have pursued in the ‘College. of Arts and Sciences, they
found fheméelves in most of their professional education courses with

people whose career interests were quite different- from their own.

The teacher market is different today than in 'the 1960's. School
administrators have.becoﬁe more selective in whom" they hire., ‘In the 1970's
the demand for generalist, all-purpose. teachers: is béing replaced by a ' call
for teachers who are distinguished by having: unusuel skills, ebilities,
and interests.. Today, schools are seeking teachers who would like to
teach in "alternative schools,' who can work as remedial reading teachers, '
who can teach-English as.‘a '"'second language," who afeibreparéd to join a
“humanities team,' etc. More than in the past Schools of Education will'
be required_to proy1de alternative routes  in teacHer tra1n1ng~foé“the1r
students.' The mass production approach to teacher education is no longer -
appropriate.

Cognizant of the shift underway nationally in the.expectations for"
teachers, the School of -Education began-'to reorganize itself three years
ago. The first step was to establish tﬁe'Center for Innovation in Teacher

Education (CIIE) which servaed ac a rallying point .for those faculty seeking
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support for experiments in teacher education. 'This gave way to the
Commission.on Teacher Education (COTE) which established various task
forces to examine teaclier education at Indiana University and to produce
recommendations for charge. These recommendations led to the establishment
in 1972 of ‘the new Division of Teacher Education. Under the auspices of the
new Division,  faculty and students are coming together in new combinations,
cutting across former department lines -and traditional trainihg brograms,
in order to. prepare teachers who will possess unusual' and specialized
talents and who .are better prepared to effect changes in ttaditional'patterﬁs
of schooling.. The emphasis within the new Division on "alternative paths
of teacher training" is expected to increase the demand for téachers
prepared by Indiana University at the same time that other institutions
are being forced to cut significantly the numbers: of teachers they prepare. .
The Indiana University plan for the reorganization of teacher: '
education is being watched by.other institutioné and’ seems certain to K
have an impact beyond Indiana. The ‘UiS. Office of Educatiorn has made a
substantial investment im this. plan ($500,000 for-the first year alone)
both as a way of encouraging the reform'locally and in the expectation
that the .I.U. model will establish patterns for other, large..ététe univer- -
sities to follow. -
Recently, some have argued that the present market situation for
teachers indicates that this would be a good time:for the large state
universities to withdraw from or reduce their investment in teacher

education. -Such.an action would be a tragic mistake. It ié'preciselé
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the large universities that must remain in teacher education, 1f the schooly
are to have available the kinds of taachers ‘they need. = " A

No other institution in the State of ‘Indisng cai mi€ch the -c'agsamy‘
of Indiana University, Bloomington, to prepare highly ‘tf‘ud'l‘i‘f:le'd“\t:'eacheté’-
for diverse and increasingly specialized roles ‘in ichools while maintaining
high standards. This unique capacity rests prinarily upod the wide rangs
of talented people.who are available to assist in teachér' 'p"r’ép'araiéiom"
Many of these people are faculty members in the‘School of'Ediscation which'
is large ecnough and distinguished enough to attract national” leadefé“ih-’ -
various fields:of study. -Other faculty are gound ia other divieions of
the University, especially the:College. of Arts and Scidnces, where future
high school physics teachers':' learn physics Erom physicists, aft t'ie"at:here v
study with artists, music teachers with musicians, history teachers with =

historiansx, -etc, . ‘Oaly. a multi-univeérsity ‘can aasemble “the vast’ range of

human and material rescurces that are needed &5 pre'pa're “teachers ‘adequately

today and for the future. While the drastic ahortagel of teachera’-«merely-to Ce

£111 classes is over, the: need for h:lghly qualified teachers ia as great: ;

as ever, Cmnpared to other teacher tra:l.ning 1nst1tut::lons, Indiana Un:lver- ’

sity will have littleh trcub ontinuing ‘to: place 1ts graduates. X cT

There are o%:her compelling reasons- why Indiana Univera:lty cannot:

abolish or reduce its emphaais upon‘ pre-aerv:lce teacher educat:lon_. Whﬂe
it is true that many students have opportunities for teacher education at
regional campuses of Indiana University and at other colleges near their

homes, many students throughout the state want to attend Indiana University,




Bloomington; and they wish to prepare.f;f a career in teaching while they

are here, We cannot .and shoyld not .attempt to.prevent gtudents from becoming

teachers becéuse they elected to atqend;Indigna_Uhivereity,fnlodmington.
In-Sexrvice Education for Elementary and Secondary School Teachers, .

In' Indiana, teachers are first certified provisionally to teach for five . -

Y@ﬂra.ggly.._lp,ordgr tbFacqﬂire.a “oprofessional® teaching certificate, . -’

along with, three years of successful tegching;_they:mnét earn & master's "’

degree in the fira;,five,yegrs,afte:,receivingithe;bachelor's'degree;'

The rule that teachers must earn a master's degree within five years

provides an opportunity to:effect. improvements:in school- instruction. . o

To date,. relatively. little has been done to exploit the-:opportunities ' - -

available through in-gservice education, While:a large number:of teachers: -
return to Indiana University:each year for .graduate study®-little effort: - "
has been made to degign special programs for-these teachers.: Faculty"

attentionAhas“begn.djreqtgdfprimarily;qtnghg-refotm of pre-service ‘teacher
education and advanced graduate study for doctoral studentg.d¥. ' .-

3 -

*The School of Education awarded 1,332 master's degrees in 1971-72,. . ::
**There ate exceptiona to this statement, For example, a new program
enables elementary teachers,. as well as special.education teachers, to- T

prepare for roles as "resource teachers" for special education. The
teachers participate in a field-based training program, leading to a:
master's degree in apecial ‘education. As a result of their training, they
are prepared to take.positions in -schools as consultants to other teachers: -
on special education problems.

. v .




B 0

It seems clear ;_that- if the School of Education hopes to effect chauge. .
in the public schools, it muet be. prepared to act more aggressively than .
before to; establish programs; _t,hat.,att:ratt:t teachers(who are gg_aching- currently.
Special courses,  institutes, and degree programs .ghould be ‘established that '’
will attract.a higher number ,o,f;teaghe;s- to.,.-the, ﬁloomingtpn' campus for»_ L
evening courses during the academic year and for study during the summer.:.
Greater c.oopera.t:loq between the College of:Arts:and Sciences and ' the:School. .
of Educﬁt::lon is a_lgo- needed in order to enhance 'further the appeal of M.A,T.
programs for teachers, - L S e ,

Equall_y ;f not more ‘i_.mpqrta.nt is the need: to desj.gn.g.t'.afluate. level -
pfograms that teachers. can take without attending classes in Bloomington, .
Dur;ng the past tﬂvo years ,I‘ndiqna._utg;ve_gsi:gy .ha,s coo,pg_rgteé with other-
state collgges and universities to ‘produce. a course .fo‘r teaqhers on East .
Asia, taught primarily via television. The success this project has -
enjoyed is causing others to begin planning additional-goutses, that.could -
be taught by the ,cidsed-circuit , -televis iqn network,: At‘-"the ‘same -time a :
growing number .of in-service programs are being offered through the:: :
cooperativg;,effo:t's_of ‘the D:lvis:_lon_oﬁ-C_qntinu-:l.ng,-Educatiqn and the School '
of Education. -Students are able to earn graduate ‘eredit . through & form
of COrrg_spondgncg study. .This is ,a,promis:l.ng.;develomenta:t‘:hat-;.. geems. -
certain tc strengthen our 'mpagg;, on the achools,'..increa.s_e the number of -
our students, and produce economies in operation.

Another kind of fin-serv_:lce program that will grow in jmportance during:

the next five years is one in which one or more Indiana University -faculty '
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membere- journey to school sites to :provide instruction that has been designed
specificaily to satisfy a need identified by the school system itself.
Thus, as; an illustration, it is likely that the full-time instructional
load of 'a faculty member during one year could-be devoted to helping a -
~ school system remodel its science education program.- During the year the
faculty member would offer:courses, beminnrs,‘hnd colloquia for the teachers
who were working together' to improvetheir scienice program,- Fedéral ~ -
intentions to return money: to.schools enablirg them to purchase ‘the * -
services they need provides an opportunity for the School of ‘Educdtion to '~
create a new and more -effective responsé to the potential for in-service '
teacher .education. It ig-also &.way in.which the Séhool - of Edacation can
respond positively'to ‘the unique -éducational needs of the region sdtrdﬁﬁdingf‘
Bloomington. A e s

Finally, the.reduction. in teacher turn-over and more attractive
salary scheiules that encourage graduate study beyond the master's degree '
now’make'1t-§fof1tab1e'fdf thefSchoollﬁﬁiﬂducaﬁion to*consfdér how it
might take greater advantage of the Specialist in Education degree that
has received little attention or encouragement in the past;: Présently, -
teachers take a smorgasbord program of courses in the process of acquiring
30 hours beyond the master's degree. The School of Education will open up
a previously untapped market if 4t designs some special programs beyond’
the master's degree to serve "middle managemént" people such as leaders
of a teaching team, departmeat chairmen, city supervisors of content areas,

vocational education directors for a city/county system, specialists in’
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student teacher supervision and instruction, developers of instructional -
materials for a subject area, ‘and many more. -Cutrrently, equivalent programs
do not exist in’‘the state or region. -N6 other state institution has the
rescurces to mount such an effort. Further development of this specialized
graduate program should attract teachers from across ‘Iridiana and surrounding
states, T Il e e

In-Service and Pre-Service ‘Preparaticn of ‘School Persomhiel Other
than Classroom Teachers. - The effort to provide a better education for
all youth requires the support of many people in addition to classroom
teachers, These include but are sot limited to auperihtehdéntb;jprinc{pals,
counselors, special education helpers;, speech and hearing therapists,
instructional developers, and reading specialists. In addition, ‘efforts
to effect improvements in schooling require sympathetic understanding and =
contributions from school board members and community leaders, Indlana
University has the capacities and-experiences to provide the nécessafy pre~
service and in-service education programs to satisfy all of these varfed - -
groups.

It 1s not possible in this document to’ list 8ll ‘of the programs that
enable the School of. Education to demonstrate its extraordinary capacity
to provide professional training for non-teaching, schodl personnel.
Nevertheless, a few examplés might support the claim; ' Indisna University -
conducts 'a unique program for students who wish to beécome school "~ -~ -
psychologists. This program, which begins in the junior year, ‘requires

one year's training beyond the bachelor's dégree, resulting in ‘a master's .’




. =17=-

degree, Indiana University.is the leading institution in the state and

among the top three in the nation for the preparation of specialists in
reading, We have the Center for Innovation in Teaching. the.Handicapped,

a8 special -education facility that is one of the largest in the country

and gﬁmpégl training faciiity for special education experts., The. Inter=-.
disciplinary loctoral Program for tha Education of Young Children not

only trainajn:seanghers.in the field of early childhood education, but it
also prepares l>aders for program planning and development iqvpgg-sghoo;;

and early school settings. The Division of Instructional Systems Technology
facility for the prepg;atigg,of.ipscructipngl developers .ueing a .variety of -
educational technology. And the School of Education was receatly selected

to become one of four national centers to develop new kinds of training
programs for school counselors. It is gxpected that the I.U.- Center will
serve as & model for new training progrgmplfgp.cpupsg;o:s_1p;other teacher
training institutions. The list could be extended easily. = - o

During the next five years the School of Education will develop
8) new forms of schooling for professionals, and. b). professionals for new
forms of schooling. .We shall comment briefly cn each effort. .

It seems clear that the distinction between pre-service and in- . -
service education of professionals is becoming increasingly blurred.
Surely, some formal. classroom instruction will continue to.precede on-the-
job training and internships, but the concept of "continuous education"

as a major responsibility for the performance of & professional role in
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school 18 growing.in significance. The demands for -gchool. .officials to stay
abreast. of develoﬁmntg dn their fields "éee_ui analogous .to:those that face ..:
doctors and lawyers and are leading to solutions similar to- those that have
been adopted in medicine .and law. For example, the Center for Administrative
Studies vas ;.cre_ated.. to identify broad operating problems in-the administra-
tion of achools, to ,conduct'i re\sg’at,c‘b_ ;and. eﬁgagq-';q i.;qleye]..qpmnt «_:m*_!h%&ﬁ v B
problems, and to establish action and training programs.for school administra-
tors which would involve them in.the application of :the results .of ‘the .
Center's regsearch and development. . This enables .school vadmin;l,s,t;'tatd_rs £0:) .
tap, intensive education programs and problem solutions easily .and quickly .
as needed. - . 0. T T :

Not only must we develop new training responses .for traditional roles,.-
but we must also prepare professionals for new, forms of schaoling...-An:
“interest in individualizing ip_sjttuct.i'on' has led to & demand for. people who. .
can direct schools with this type of emphasis, The Individually -Guided
Education program at Indiana University is aimed at prepa:?ins.«. school - .
principals to assume roles as. 'instructional leaders! in scheols desiring. .
to base their égr:iculm; on jiqd:l.v;du'alized_ instruction, .o T i

-4 srowinsi#nﬁe?eéc9#n'"pre-schQOIVhedu¢ation-anﬂfdayfpare:ceptersu:u'f-
has prompted a demand for people who -are expert in .teach;.ng;;gh-;llﬂ;en..vpfiox
to the onset of regular school. - Concurrertly, there is an effort underway: -
aationally to transfer certain kinds of education to business.and to the
h°“?v?ie-!dvﬂnced'éﬂucﬁtiqnqlftéqbnqiozy-v The growth_of-interest. in:aduit

and continuing education opens up additional job«oppbrcuﬁitieoﬁtorwthoéenl
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who possess the requisite training. Thus in the years ahead, new cdreers
in education will develop which will ré.imii:e new training progrems from’
us. '

' Thé growth of new programs in response to demands from the profession °
does not necessarily mean'a concomitant -groith 'in faculty, One of the
gratifying but aliost inperceptible changes that has occufred on the
~‘Bloomington’ ¢ampus during the past-féw years is the degree to ‘which the
training of specialists in education is increasingly shered. 'For example,
sch6ol edministrators ‘now enroll in courses offered by the School of*
Business, " Surely the Schiool 'of Envircuméntsl and Public Affairs will ‘play
an important role in the education of people for administrative and
policy-making roles in education, ‘

It ‘shoild bé noted &lso that the School of Education ia being dsked =
increasingly. to help other University divisions, Currently, it is
cooperating with the English department' in'a program to train Associste = '
Instructors as teachers.: In ‘the ‘past, S‘chd&"!l""of ‘Education faculty heve °
offered: special ‘courses for the Medical ‘and Dental schools,’ ‘And the” '
Division of Instructional Systems Technology maintains an on-going
program to assist faculty in all divisioils of the University who are
interested 'in improving their instruction. These kinds of cooperative
efforts are likely to grow rather than diminish during the years ahead.

" Advanced Gradiate Study in Fducation, :The Indiana University School
of Education is the leading institution in the state and among the leading

institutions nationally for'advanced graduate study in educdtion. School
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of Education.alumni hold pogitions in departments and -schoocls of educatiom,.
ia junidor and commuaity colleges,. ard in governmeatal, xesearch, and... .. -
CW“!@?F)',: agencies throughout .the United. States and :im many .other-nations.
A;small percentage of graduate students in:education satisfy; the: .
requirements. for- the. Ph.D. degree; although most. prefer the professionsl. . .
degree and: earn the .E_,d-.li.- cnr;r.encly,. the. School offers. the doctoral.- .« . ..:
degree  in twenty-five areas .of ,speci,alizat_ion. .. As 4s: the case;in every: . -
division Qﬁ.xthe -University, -quality varies among: the programs and.ranges. .-
from "truly distinguished" to "unimpressive."
- During the next five years the School of Education will make the

improvement - of excellence, of its doctoral. programa a bigh Priority. Work

has already begun. A major review of all doctoral pro;;rams;.is underway

and ghould .be,complece_z,w-ith-in the.next 18 months,' As:a result of this
review, the School will make judgments abou!:v};-.th.e\. future allocation.of .. .-
resources among the;various.doctoral ‘program'a;-. .-a'rhe-‘.v"diat»inguish.ed»'.-' Bampee
programs will receive continued nourishment in order that they ean

maintain. themselvea and grow stronger, those that seem c10834t04 excellence

will receive aupport to attempt to achieve distinguiahed atatm. ,jl'hoee

that are weak will be either abolished combined with strongerA programa.
or be permitted to linger. ur_l_t.ilut.h@x:;ceg be rebuilte . ;o0 e s
Five .years from now-one:might anticipate fewer doctoral.programs* . ... .

but a larger number of very strong ones, less redundancy in- graduate .

*For example, aome discusaions have:_;been held ;by t:hree programff Sk e
areas -- Urban and Overseas English, Foreign Language Edycation, and
English Education -- for the purpose of combining their »rograms into a
single, very strong and comprehensive program.
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ceureee, -and an :lncrease' in the total number of doctoral students who -

zpon graduation are finding"emplomnt- in more diverie e‘e?ﬁcet'ional settings.
Cooperation with gther ,diyi‘aélons' within vthe’pnivereity.»-for‘-',‘g_:li'e’ preparation
of doctoral -'athdentq_. in* education seems cer.'t-a,'in ‘to grow. HMoreover.' it
seems. likely that-the School of:Education might: be- asked’ Ancreastngly

to conduct: special programs l’for“i-p'eo‘ple vho' are -receiving Pli’* D; "“a“’ fron the. " |
Graduate. School ‘in fields associated: with Arts and" Sciences and who need

‘to denonutrete atrength as teachers ee we:ll es researchers in order to

find cnp_p;.oyment .“ .

Suggort Edgcatiocal Change. _
Ina p_hbet : qcvelbpe_d by the Rapd Gorporation to:lay"the"foundatiens '/
for the National Institute of: Educ'a_t'_-:lon-;‘fkoger I.ewiieu-", the--'.iariﬁcipai author,

stressed the mortance. of basic research for educational change.-

"In some cases’ 2ésirable change is’ 1mpeded by lack of: funde.
In some cases, tradition or :l.nst:ltut:lonal :l.nerti.a blocks’ the

WY In 8still othey- caeea, thete 18:no Ohe. to:catalyst the
necessary change. But in a great many cases, there is aimply

not -enough ‘known ‘to point the:way to.desirable chéngésses AR
Lack of knowledge 1s a major :lmpediment: to achieving :Imprwement
-and ‘reform of American education." = 2

‘A major way that the School of Edication can have’'an impact ‘on’

problems of educational changé is’by promotizg and facilitating high™ -

Quotation taken from a speech presented by Thomas Glennan, director .
of the National Institute of Education, to the American Educational Research
Association annual convention, New Orleena, Iouisunn, Febmry 23, 1973. N
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quality, basic research in education by members of its faculty. Not only
does the society 'require the existence of institutions capable: of : conducting
.basic research.in education, but both undergraduate and graduate education
programe depend upon the presence of faculty who &re engaged in inquiry.

It is not possible in this paper-to report all of the kinds of basic
research activities underway in the: School of Education.*. Some of the..
research is based in special research institutes such as the Institute for
Child Study, whose members are engaged in basic.stnd;gélof languagglgnd
cognitive development and.those prgcesses. underlying the understanding of
prose. - But much research is conducted by individual faculty members. A
large proportion of this research.is linked directly to problems of educational
change. For example, two faculty members are investigating fsctors that
impede the process' of edﬁcational change within. three types of institutional
settings -- schools, colleges, and;depgrtments.Qf~education;e~‘iq an effort
to develop a conceptual model that will be heuristic 1n‘stimq1atipg‘qew,.
research and in guiding the development and diffusion of innovations. . Two
other members of the faculty are .studying the impact of various forms of
school governsnce on students' growth in political knowledge, skills, and |

attitudes. Oue professor is testing the assumption that cross-culturel

" *In March, 1973, thirty-three proposals seeking funds to support basic
resgsearch were submitted by School of Education faculty to the National
Institute of Education alone, :



behavior is based on'and explained by the "cognitive and’ preferentinl" maps'
which-people hold, He ia exploring the naturé o the "maps" along five -«
dimensioas: ‘race, religion, language, eéthnic groip, and-geographic- location.
Ultimhtély;ghé'hépeS-to describe how these "maps" change over time and are
affeéted‘ﬁy sources outside of the individaal, ‘Another proféssor is °

~ pursuing research aimed at ' identifying techniques for’ promoting the ~ .o
reinforcement of learning that' occurs via instructional television with . '
the purpose of making that media a more powerfal instrumént for instiuction,
These examples are but aﬁffdatioﬁfofithe"reaearch currently underway.:: /.

'The demand fdf'béhib“réséarbh“ih‘edﬁcdtion seems certain to grow -~

‘rather than diminish during’the naxt: five years., Whilé’the‘amouht”of-'“f’"
money avdilable for educational research has never been adequate:when -
cdmﬁared to other fields. there are signs tha‘ this situation:'is improving.
The establishment ‘of the National Institute 'of Education is one indicator,:
but other nationsl research institutes, including the National:Science =
Foundaticn and the Nstional Institutes of Health, are beginning'to divert
some of their resources to support research in education. ' During the
next five years the School of Edhcation at Indiana University mist continue
to develop as 4 major institution for basic research in education if it is:

to respond appropriately to problems cf educational change.




3. To Develop Products, Practices, and. Procedures Ajmed at Promoting
and Facilitating Chagge in Education.

The term "development" is used in a special way when refezring to
one of the four functiona of the echool of Education. Development is
defined here as the process of creating aolutions to operating problems.
Educationsl developers are people engaged directly in efforts to bring
about educational change. |

Reseatch and development are often linked for they contribute
importantly to each other 8 purposes. Nevertheless, they are different .
domains of activity. Whereas research produces hnowledge, development |
produces new forms of practice, new procedures, new products. Development
can be conceived as a bridge linking research and practice. Developers
use the results ef research and the experience and judgment of competent
practitioners to devise procedures and products that csn be adopted easily
by those who need them. |

Durino the past decade Indinna Univereity has scquired an enviable
*eputation as a leading, national institution for educational development.
Financial support for development comes from two sources: internal support
represented.by the Laboratory for Educational Development and external
support from private individuals, foundations, and.gove:nment agencies.
The;Laboratory forlEducational Development was started in 1968 by a re-
allocatiop of funds within the School of Education, resulting in |
approximately $75, 000 becoming svailable as "seed ‘money" for development
activities. Over time, the amount of money available to the laboratory

from the School of Education has been reduced commensurate with the
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growth 2f revenue the;Laboratory receives from its projects and products.
The existence of the I horatory for Educational Development hss ;/'
contributed oignificantly to thc attraction Indiana University has for
outside groups that wish to support educational development. In 1971-72
the School of Education received more than £ive million dollars in funds

I

to support its activities. A major porrion of these fundo wns to support
development projects. The funds came £rom a wide tang‘ of foundatinns N
such as Ford Kettering, and Danforth. and governmental agencies such as
the U.S. Office of Education the Nstionel Science Foundation, National u
Institute for Mental Health, the Officu of Economic Opportunity, and the
Indiana State Superintendent of Public Instruction

Some examples of the kinds of research and development activities

underway in the School of Education are the following

e

a) Regearch and Develooment Center for Iggovation in Teaching thg

Hendicﬂgged This Center, one of three R&D centers in the nation
£ocused on special education, receives $750 000 to $l 200, 000 ‘
annually on a continuipo basis from USOE. The purpose of thc )
| Center is to develop materials and.procedures enabling apecial
education students to funcrion within regular classes rafher
than within special classes or within institutionalized settings.
b) Eational Cente; for the Develogggnt of Training,Mate;ials £or Use
. in Teacher Education. This Center is a key element in the U.S.
-Office of Education 8 strategy to improve instruction in the

netion_s schools. The Center 18 developing &nd testing materials
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that are effective in helping teacher trainees acquire basic
teaching skills. Vhen they are completed, the materials will
be disseminated nationally for use in teacher training programs:
in other institutions,

‘¢) Sccial Studies Development Center., This Center is the leading,

university-based development center for social studies in the
nation. Specific projects within the Center are supported by .

the National Science Foundation, the U.S. Office of Educztion,

the National Endowment for the Humanities, the Ford Foundation,

the Longview Foundation, and the Center for War/Peace Studies.

It 1s developing and testing new instructional programs in.the
fie1lds of political science, history, demography, and anthropology,
as well as testing models for'ihé_;diffueioh and Quuéauon of

social studies materials and practices in schools.

While. it is difficult to prcicct the priorities for educational
development that will exist five years from now, surely educational
technology, individualization of instruction, school finance, teacher
effectiveness and productivity, utilization of scientific knowledge end
the diffusion of innovation, and education in non-school settings are
topics that will loom large and are susceptible to systematic development.
With rggard to several of these topics Indiana University is strong
presently and is likely to bacome stronger. For example, the presence
of the Audio-Visual Center. and the National Instructional Television

Center affords I.U., & head. start over dthers in important areas of.



educational- technology. With the establishment of the PLATO system, new
opportunities. for research and development in computer-assisted instruction
will become available,

the effort of the School of Education to implement its mission of
effecting educational change depends in large measure upon its ability
to maintain and extend a vigorcus program in educational development.
As educational development 18 expensive, it is unlikely that more than a
fraction of the total costs can.be borne by appropriated funds. Therefore,
it will be necessary for the School of Education to maintain a continuous
and aggressive search for outside funds and to make optimum use of the
income produced by its most successful products.

4. To Establish and Maintain Sznergiétlé Relationships Between the School of

Education and Its.-Clients that Enable All Parties to Respond Positively

to the Need for Educational Change.

The task of deéiing effectiﬁely wifh‘educafioﬁal chanée involves more
than training teachers, other school personnel, and doctoral students, more
than research, more than development. It also requires tackling directly
the gpecific, on-going, practicel problems. that face educators and
educational planners. Our clients need the experience and resources
available through the School of Education, and the Scheol-cannot be a
lively, relevant place for the study of education unless it understands
and attempts to deal with the normal, day-by-day experiences of- its clients.

Vhat - is called for is a new kind of school/college relationship.

We have used the term synergism, as it conveys our belief that the School

of Education and the schools (and perhaps other :.sileges and universities)
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must find ways to work with each other in mutually helpful ways, if positive
and realistic educational clange 1is to occur,

We have avoided using the word gervice, as that term connotes a
relationship we do not endorse. It suggests a unilateral quality; one
party gives while the other receives. The traditional type of service in
which & professor offers advice to schools does little to help the
professor grow professionally. Secondly, ii carries the implication that
solutions to problems are hdaded down from authorities who reside in
universities. Thirdly, the service activity is all too often a useless
exercise in which the schiccl system has no real intention or commitment
to change what it is doing, and the coansultant, who assumes no share of
the risk 1f the system accepts his advice, often cares too little whether
it acts as he suggests. .Finally, the problem which i+ identified is often
only on the fringe of what is more fundamentally important to the system,
If the truly critical problems axe surfaced, it becomes clear immediately
that the consultant ~= or all the consultants we might send ~- have no
easy soluticns,

Synergism, on the other hand, implies that both parties can contribute
to and profit from the relationship. Prxgrams to prepsre teachers will
improve 1f teacher educators must cope with the problems their trainees -
face, and if the schools themselves participate in the training program.
Educational research will be more likely perceived as "useful" and less
Aikely to overlook important variables 1f the researchers maintain strong

ties to the schools. Developers will be .more likely to have their
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"golutions" adopted if they remain close to the practitioners. Doctoral
students will be better prepared if they have had opportunities to test
their theorias and ideas on tough, ‘practical problems., Finally, the schools
will be more- likely to consider the - School of Education as & place to locdte
genuinely resourceful helpers and less likely to use the School of Education
to legitimize decisions they have already made.
The shift from "service' to “synergistic relationships" has been
underway for several years and will continue to develop during the next
five years. Only-a few illustrations can be cited here, - : SN
In the £icld of teacher education there has been a steady move in ..
the direction of basing a greater prcportion of the training program in .
the schools. . Formerly, the trainee's experiences in the school were
limited essentially to his "practice teaching" .time. Some of the new
programs in the Division of Teacher Education provide nearly all of the
profesgional education programs in-the field. .In these cases Indiana
University professors and teachers in the schools ghare the responsibility
for training the teachers. Often the programs also afford graduate
credit for the teachers, as teachers and prefessors join in seminars -
directed at major curriculum problems in.the school. As-a result, the"
schools gain better prepared young teachers; the experienced teachers
have an opportunity to influence the preparation of new teachers; and
professors gain in their capacity to respond to real problems in schools.
Indiana University is the principal ‘base of operations for the :

"Consortium for Alternative Schools.'" This nation-wide organizaticn was




launched in response to the need expressed by.a large numbe; of public
school systems for a clearinghouse that could provide up-to~-date information
on the operation of "alternative schoolg." The Consortium newslatter,’
"Changing Schools," -is edited by an I1.U. faculty member and published here.
In addition, Indiana University faculty are helping public school systems
launch alternative schools and ‘have begun to train teachers for alternative
schools,

The Ford Foundation is supporting the "Social Studies Diffusion
Project" at Indiana University. . The purpose of the project is to explore
ways to help schools that are seeking to bring about fundamental changes
in their social studies programs. The project staff enters into agreements
with' school systems which involve the exchange of various kinds of goods
and services. For example, a school may provide funds to pay for the
expenses of the staff to work with the school; the school may also agree
to provide a training site for new staff members and doctoral students.

In turn the project usually. provides the school with access to specialized
resources that are otherwise unavailable to the séhool-anﬂ are seen as
needed.

"In 1970-71 Indiana University trained eleven "field agents" who
spent one-year at Indians University. The field agents were :practicing .
school teachers, drawn from schools within a 300-mile radius of Bloomington.
Through an agreement with their superintendents; the field dgents returned
to their schocls to fill new roles as change agents. Periodically they

turn to Indiana University for expert resources as problems arise they
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cannot handle alone. They serve Indiana University by providing test sites
for piloting new programs.

The gffort to create synergistic relationships with schools is
enhanced by the unusual access the School of Education has to professional
associations that are located in Bloomington. These include the national
headquarters of Phi Delta Kappa and the state headquarters of the Indiana .
Asgociation of Public School Superintendents, the Indiana State Committee
of the North Central Association of Colleges and Secondary Schools,. the
Indiana Association of Elemantary School Principals, the Indiana Conference
of Higher Education, and the Indiana School Boards- Association. . Moreover,
the Executive Secretary for the National Stuydy of School Evaluation, the .
organization that produces evaluative criteria for secondary schools, is
a member of the .School of Education facuity,

While primary emphasis in this saction has becen on links between the
School of Education and the public schools, this does not exhaust the range
of collaborative relationships that are being maintained and will be
developed. Meny Schecol of Educetion faculty are engaged in efforts to
strengthen programs in colleges and universities within Indiana, the
naticii, and in other nations. Some faculty are working with educational
planners in other nations who are seeking to improve their systems of
educaticn. These efforts will not be eliminated, Indeed, they should be
extended; and the results of this work made more available to other members

of the faculty. Within the next five years we anticipate that every
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School of Education faculty member will héve the opportunity to become an
active participant in some kind of educational change problem at one .level
of education or another, in this nation or abroad,

e
24
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III. CONCLUSION

Robert Redfield tells a ''fable' about a hen and her chicks £loating
down a swollen river on a raft. According to the fable, while. the hen
was trying desperately to keep herself and her offspring from falling into
the river, she spotted a wise old owl, resting atop a tree in the forest.

- She shouted to the owl for advice on how to survive in her precarious
situation., The owl responded with a lecture on the flora and fauna of

the forest, which seeds were safe to eat, which insects would be found

in abundance, etc. Meanwhile, the raft drifted on for many miles, finally
to run aground, far ddwnstream away from the forest, in a setting totally
unfamiliar to the owl.

.We are living in a period of rapid social change., Like the hen and
the raft, public education is caught in a swollen stream and seems almost
out of control. Schools of Education cannot exist as wise old owls,
perched atop trees or "ivory towers,'" shouting irrelevant answers to
important questions,

During the past decade the Indiana University School of Educatien
has taken giant strides in its quest to become a national leader in
education. In the process it has acquired an enviable reputation through
many of its programs and activities. There is no doubt that it is the
leading institution in Indiana in the field of education, and the national
leader in many sub-fields within education. |

But the School of Education caunol rest on its past accomplishments.

All of its past work may be seen as a prelude to the enormously complex
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challenges that lie ahead durieg tee'rexr five years. We have tried to
project what some of these challenges are and how the School must respond. .
to them, But much is unknown about the future course of education; hénce
ail prdjections ‘must be seen as: tentative. .. i - ’“:qu'“:f. .

What 13 absolutely clear 18 that this 1s not a cime for the School

i GO, :4v.. A

“a

of Education tm drift to coast, to rest on 1:3 laurels, or to starve for

lack of leadership and resources. Rather 1t 18 a time that will demand

S P

the best the Laculty and the administration have to offer.
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IV. APPENDIX

A, Target Objectives

1.

b,

Academic Programs* -

Pre~-service education of elementary and secondary dchool -::

(2)

3)

teachers

L

We'shaillcontinﬁe.the bfoeesa begﬁn Qore than a year
.~880 to create alternative .paths for the preparation of ' .
teachers.

We shall prepare teachers to fill new kinds of teaching “
roles. . i L Doy .

Fewer students than presently will be prepared in the
traditional teacher education program.

In-service education for elementary and secondary school
teachers

1

(2)

€)

%)

We shall increase the number and range of in-service
education opportunities for teachers. In doing 8o,

we shall experiment with a number of alternative ways
for the efficient delivery of in-service education
programs, including greater use of closed-circuit tele-
vision and cooperative efforts with the Division of
Continuing Education.

We shall experiment with in-service education programs
that are based within a single, school district and are
designed to serve the particular needs of teachers
employed within a district. This is one way in which
the2 School of Education can respond directly to the
cpecial nseds of teachers in the region surrounding
Bloomington.

We shall continue to make improvements in present master's
degree programs in order to make them more responsive to
teachers who are eager to make changes in their schools.

We shall seek ways to provide programs tc attract people
who are seeking training for "middle management' positions
in schools and who wish to enroll in advanced graduate study.

*These items are treated in detail in pages 9-21 of the full document.
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c. In-service and pre-service preparation.of school personnel
other than classroom teachers .
(1) We shall continue to explore new forms o£ echooling for
professionals that are based upon the concept "continuous
education.” ' This means finding ways te link better pre-
. service. training, internships, employment, and contiauous,
post-baccalaureate studies. T

(2). We shall continue to improve existing prog' ums.and develop
: - new. programs where necessary to prepare.people to serve new
... kinds of profesaional roles in schools.,;'

3) We expect to prmpare an 1ncreased number of people for non-
. school-based educational rolec..

d. Advaied graduate stndy'in eaucntibn‘
(1) ¥e shall have fewer doctoral degree programs in five years,

(2) Ve shalllhébe a larger nmmberiof'very strdng doctoral
progxams. : ' . : .

(3) We shall have more doctora 1 stﬁdentacrhanlbresently, who
are finding employment in a widgr variety of educational
settings.. . S . ;

(4) We shall draw evea more heavily. than before upon other
: *elevant resources within the tntal University for the
education of doctoral students.

. 2« Instructional Practices

For a School of Education whose business is, in large measure, to
develop and test new forms of instructional practice, it is not
possible to speculate about all the . forms of practice that might
‘be used during the next five years., NEVertheless, we have listed
a few examples of practices that ere likely to receive special
_attention.

a,. There will be greater use of instructional laboratories where
students will find aex:-paced instructional materials designed
for their own use. These materials will treat a variety of
topics; many will be directed at helping .students acquire basic
concepts of teacbing and fundamental teaching skills.
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More instruction will occur away from thée School of.Education

and in the field. Thus. scme teachets may take nearly all of their
professional training within a school. Teachers and professors will
cooperate in the preparation of teachera.

- There will be greater use of educational technology, such as closed-
"circuit television, video tape tecorders, "and computer assisted

instruction.

There will be grester.variety-in the use of non~traditicnal
education resources in-the preparation of educational personnel.
More use will be made of people who represent diverse perspectives
and diverse occupations within a community.

Ways will be found to erploit better instructional resources
within the University but outside of the School of Educat ion.

Faculty Functions

8.

b.

d.

€.
' research than 'is true presently. There will be more resources

£.

The emphasis upon “alternative paths" to teacher education will

find faculty members joining in interdisciplinary teams to
assume greater responsibility for a larger. share of the total
preparation of a group of students than in the past, Many
members of the faculty will have at least two major loyalties:

‘1) to their special area -(e.g., science education) and 2) to

the teaching team they have elected 'to join.

Wifﬁ an increase in field-based education; a greater proportion
of ‘the faculty will prévide instru-tion in the field and away
from the School bf Education. '

There will be a growth of faculty interest in devising-and
delivering new formn of in-service education.

'The emphasis upon development will éontinue. Some faculty will

be engaged full-time in development ‘activities. Others will be

" part-time developers, perhaps creating instructional materials
‘for the use of their students in-instructional  laboratories.

A greater proportion of the faculty will be engaged in basic
to support faculty research in education.

A greatér proportion of the faculty than today will be actively

‘involved in helping schools change.
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g. The faculty will be as jinvolved as presently in important
educational work within the .state and nation and in other
nations. : :

Students

a. We shall provide unique educational opportunities for those
students throughout the State and region who are seeking new
forms of teacher training or who are seeking programs to
prepare them for new roles in education.

b. We shall tend to discourage students from participating in the
- traditional teacher education program and.urge them to select
from a wide variety of "alternative' programs to be developed.
The faculty of the various alternative programs are devising
program-specific selection criteria in order that only those
students are admitted who will most likely gain full advantage
of each program.

c. We shall recruit nationally for studehts who wish advanced graduate
study and are likely to continue to attract large numbers cf
students from other nations in a few fields of study.

d. We shall seek students who might not ordinarily continue pro-
fessional work in education. An example would be a teacher in
a nearby community who has completed a master's degree and who
does not wish to travel to Bloomington to attend classes.

e. We shall continue an aggressive and efficient placement bureau
to help graduates find employment. In addition faculty of the
various "alternative" teacher edvcation programs will assume
some responsibility to help their graduates find positioms.

B. Priorities

1.

New Thrusts

Our document identifies one overarching mission for the School of
Education during the next five years. This mission is to treat
issues relating to educational change. All of the School's various
resdurces, activities, and programs should be linked to this over-
arching purpose. The document describes in detail a wide range of
activities presently underway and projected that do and will con-
tribute to this mission. Nevertheless, a few examplea might be
cited here.
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We are seekin_ to maintain and extend ‘our national leadership

a8 a leading -teacher education institution by devising & new
approach to teacher education. In the future students will have
many choices in how they wiil be prepared to teach, and they will
be prepared better to suit the specifications for specialized
roles in schools. Thae School of Education is becoming & richer,
wore varied site for teacher. education.

V§ are de#elopiﬁg programs to prepare .people for new roles in
education, rsr employment. both within schools and in non-school-
based aettinga.

-Wb expect to davelop nev wty- of working with. lchools and other

educatonal agencies and institutions that are seeking to change.
Ue bave described these new ways as an pffort to develop
"synergistic relationghips." o

We dre engaged 1n a8 revicw of oﬁi doctoral pfoﬁrama and expect
to strengthen these in the years immediately ahead.

. Current Thrusts to be Mlintained

We have built a atrong base for eddéitionnl development that has

. won national recognition. - Our present status as a leading

institution for educational development must be maintained.

We have a core of people who are widely.respected for thair
research in education, We must maintain & sufficient invest-
ment in educational reszerch to sustain this core., Moreover,
ve must -ontinue to seek additional sources of funds enabling
4 greater proportion of the faculty to devote more time to
research in.educatfon, . :

Practices which might be diminished

b.

We expect to make no additional investments in traditional
forms of teacher education.

Some weak doctoral programs will be combined with other, stronger
programs or will be phased out.

Some service activitfes that are not contributing to the over-
arching mission of the School of Education could be eliminsted.



